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Abstract 
 This research aims at determining and describing the basic problems experienced in the course “Music Education” in primary 
education schools from music teachers’ perspectives, and contributing to make the course more functional. This is a qualitative 
research study and employs interviews in order to collect the data in determining the perspectives, experiences, feelings and 
perceptions of music teachers working in primary education schools. Having written down and having analysed the data, the 
findings were interpreted. Based on the  findings, recommendations were made for solutions. 
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1. Introduction 
The music and music education take an important and indispensable place in the life of an individual. With the way 
of music education, changes and transformations occur in the social, cultural, artistic and musical life of individual. 
In this way, Uçal Canakay (2006: 296) states that music is considered as an important factor in each step of life for 
personality development, and also music has contributions in socialization of individual, development of creativity, 
expressing themselves, learning mother tongue, development of intelligence. Many international research has 
confirmed that musical lessons provide intellectual development and develop intelligence and numerical skill 
(Anvari, Trainor, Woodside & Levy, 2002; Bilhartz, Bruhn & Olson, 2000; Ho Cheung & Chan, 2003;Cheek & 
Smith, 1999; Rauscher, Shaw, Levine, Wright, Dennis & Newcomb, 1997; Schellenberg, 2004; Stefanakis, 2005). 
This change coming individuals’ life with the way of music education shall have the effect on society when it 
combines with transformation and development environment, so that the society shall be art-sensitive and modern 
(Uçan, 2005: 30).  
As in all music genres, the individual, who interacts with music with the way of music lessons within music 
education, shall gain a group of behaviors with music and makes these behaviors real in association with level, 
period, content and quality of music lesson. Accordingly, to give individuals the effective, productive and healthy 
music education, the necessary atmosphere for music lesson should be prepared from the first week of educational 
period in the school. The atmosphere of music education should have the quality that differentiates musical 
sensation of individual, prevent the unilateral music creativity, listening and production and provides the 
participation of students in different kinds of music activity. Music teachers are responsible for planning and 
performing of music education of students in primary education schools.  
In this respect, some basic problems in a period from the first week of education in schools to the end of first period 
(fall) (September-January) have been determined, and solution offers have been presented. For this reason, the aim 
of this research is to determine the status of “music education” lesson according to view of music teachers, 
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determine some basic problems and thoroughly describe these problems, provide these lessons with more 
operational structure and function. Furthermore, this research has the importance, because it contributes to “music 
education” lesson for more operational structure and function and also aims at determining the problems in “music 
education” lesson and brings to solution offers.  
This research is limited with the music teachers in different schools of different cities for their views of music 
education and fall semester of 2011-2012 education period.  
Problem sentence of research is “what are the problems of music teachers in primary education schools in Turkey?.” 
For this reason, the sub-problems of research are as following; “what are the problems of music teachers in primary 
education schools a) in terms of working environment and conditions, b) in terms of teaching-learning conditions, c) 
in terms of trial-measuring and assessment operations, d) in terms of relations with school management and teachers 
from different branches, and e) in terms of sufficiency of teachers?”. 
 
2. Method 
In this research, a qualitative study has been performed; interview method has been used as data collection method 
to expose views, experience, feelings and sensation of music teachers in primary education schools. Interviews have 
been performed with the way of verbal communication. Collected data has been described with the way of analysis, 
obtained findings have been commented and then conclusions have been obtained.  In the scope of the conclusions, 
the offers have been brought forward. The population of research consists of music teachers in primary education 
schools during 2011-2012 education period. The sample of research consists of music teachers in rural areas and city 
centers of Turkey to deeply reflect the range of individuals who may be the witnesses of problems in “music” lesson 
in primary education schools. The highest range of sample has been selected, therefore it is aimed at specify whether 
any common matter between different cases occurs, and showing the different dimensions of the problem in the 
scope of this range. In this respect, the sample of research has been formed with mixed groups within all regions 
during 2011-2012 education period. For this reason, the sample of research consists of 20 music teachers, who 
completed this internship and have at least five years of experience and has been working in Primary Education 
Scools in Malatya, Kars, Erzincan, DiyarbakÕr, AdÕyaman, Batman, Yozgat, Nevúehir, Ankara, Bayburt, Giresun, 
Düzce, Kahramanmaraú, Osmaniye, Antalya, Kocaeli, KÕrklareli, Çanakkale, Uúak, Kütahya and Manisa under the 
body of Ministry of National Education.  
 
Table 1. Information about Personal Characteristics of Music Teachers in Sample Group 
  
Variable  n % 
Gender 
Female 10 50,0 
Male 10 50,0 
Total 20 100,0 
Graduated School  
Gazi University  6 30,0 
Pamukkale University 1 5,0 
ønönü University  6 30,0 
Süleyman Demirel University 2 10,0 
Ondokuz MayÕs University 3 15,0 
Uluda÷ University 2 10,0 
Total 20 100,0 
Experience 
2nd year 11 55,0 
3rd year 4 20,0 
4th year 3 15,0 
5th year 2 10,0 
Total 20 100,0 
Available Music Room in the School  
No 14 70,0 
Yes 6 30,0 
Total 20 100,0 
Teachers with lessons for the Students requiring Special Education 
Yes 6 30,0 
No 14 70,0 
Total 20 100,0 
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2.1. Data Collection, Analysis and Comment 
In the research, data collection consists of scanning the related literature, determination of sample group and 
performance of face-to-face interviews. Data has been collected with three separate sessions with music teachers 
who have been determined by researcher. Concepts and relations that can specify the data collected with content 
analysis have been used. The conclusions have been obtained with findings and solution offers have been presented.  
 
3. FINDINGS AND CONCLUSIONS 
The problems of music teachers should be discussed as a whole. On the other hand, to specify the findings in a good 
way, the problems have been classified in the specific groups. In the scope of research, the problems of music 
teachers have been discussed under the sections of “teaching-learning status, trial measuring, assessment operations, 
working environment and conditions, school management and also different teachers from other branches. 
 
Table 2. Views of Teachers about Working Environments and Conditions  
 
Topics Sub-Topics Teachers Number 
Working 
environments and 
conditions 
Lesson hour and duration T1, T2, …, T20 20 
Music rooms T1, …T7, T9, … T15, T17 15 
Protection and storage of instruments T1,…T5, T10, T13, T17, T20 9 
Number of students in the classroom T3, T8, T12, T13, T14, T18, T19 7 
Status of lesson tools-equipment T1, T13, T14, T15, T17, T18, T20 7 
 
As seen in Table 2, music teachers have opined about problems in relation to working environment and conditions. 
Regarding to working environment and conditions teachers have focused on especially lesson hour and duration, 
classroom, number of students in the classroom, lesson tools-equipment. The examples from interviews are given 
below: 
Lesson hour is an important problem. Honestly, I complain about it. 40 minutes are not sufficient for students to 
play instrument, sing, listening to the music and also for us to teach the basic music rules… I am always racing 
against the time and then I recognize that this race makes me tired, when I get home. (T5) I wish we had got two 
hours for music lesson in a week…There are many students in a class, but there is little time for lesson. Students 
cannot remember the musical knowledge, because I can teach them once in a week (T17) We have no music room, 
therefore I should get around the classes with my instrument, computer and books in my hands. In addition, there 
are many classes to get around. At least six different lesson hours and six different classes in a day. (T10) We play 
the instruments together with students, but we cannot leave the instruments in the classroom, because there are two 
periods (students in the morning, students in afternoon). I ask the students to bring them for next lesson, but they 
cannot remember. That is the result of absence of music room. (T20) We have got some instruments in our school, 
but I could not find where I can protect and hide them. Room of teachers, room of vice managers or room of 
servants. I am always trying to find a place to keep the instruments. (T17) The students are not interested in the 
lesson, I don’t know how I can attract their attention. I am playing an instrument, but they lose their attention after 
a while. I think that is unavoidable due to extreme number of students. (T3) I must raise my voice especially when 
the students bring their flutes and melodicas. There are average 65 students in our classes and I cannot make myself 
heard. Surely, the students, who try to listen to me, are tired of listening a teacher shouting. (T13) I would like to 
introduce students to rhythm instruments, but we cannot get them. On the other hand, students have financial 
problems, therefore we cannot provide lesson tools-equipment. Our instruments are not sufficient for a classroom. 
(T1) 
In the scope of views of music teachers, it is considered that music teachers cannot teach music lessons due to the 
factors such as lesson hours, music room, lesson tools-equipment, number of students per class.  
 
Table 3. Views of Teachers about Teaching-Learning Status 
 
Topics Sub-Topics Teachers Number 
Teaching-Learning 
Status 
Providing the participation of students in learning T1,  17 
Removing learning handicaps of students  T3, T5, T8, T11, T12, …T17, T19, T20 12 
Re-teaching the subjects that have not been understood 
by students  
T3, T8, T11, T12, T13, T14, T15, T17, T19, 
T20 10 
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As seen in Table 3, music teachers have opined about their problems in relation to teaching-learning status. In this 
scope, they have specified their problems about providing the participation of students in learning, removing 
learning handicaps, re-teaching the subjects that have not understood by students and keeping up with undesired 
behaviors. The examples from interviews are given below:  
I am teaching the subject slowly and rewarding the students, but the participation of students is too low and they are 
not interested in the lesson. (T1) I cannot proceed the lesson completely, because the students cannot come to school 
regularly due to their environmental conditions. Since students work in the fields and gardens, they cannot come to 
school regularly. Accordingly, I always meet the problems such as lack of information, and also students cannot 
remember what they learnt. (T11) 
In this scope, it is considered that the problems in relation to inattention of students to music lessons, insufficient 
participation, lack of learning skills are based on attitude of students and their families to this lesson.  
 
Table 4. Views of Teachers about Trial-Measuring Status and Assessment Operations 
 
Topic Sub-Topics Teachers Number 
Trial-Measuring 
Status and Assessment 
Operations 
Determination of Assessment Criteria T6, T8, T13, T15, T12, T18, T20 7 
Student Reaction to Assessment T2, T4, …., T12, T13, T17 15 
Parent Reaction to Assessment T1, T2, T4, …., T12, T13, T15, T16, 
T17 18 
 
As seen in Table 4, music teachers have opined about the problems in relation to trial-measuring status and 
assessment operations.  In this respect, teachers have specified their problems such as determination of assessment 
criteria, reaction of students and their parents to assessments. The examples from these interviews with teachers are 
given below: 
We cannot provide sufficient permanence in learning. Students are always coming with forgotten information ever 
year. I have to repeat the lesson ever year and I don’t know how I make assessment.(T6)The failure in music lesson 
is not accepted by students, school management and parents. However, I think I make positive, patient and 
favorable overtures about teaching. I exactly know failure of students is based on inattention and non-studying. 
Even so, I cannot reflect the situation to my assessments and students grades.(Ö2)    
In this scope, it can be said that music teachers have serious problems in determination of assessment criteria and 
application.  
 
Table 5. Views of Music Teachers about Their Relations with School Management, Other Teachers  
from Different Branches and Parents of Students  
 
Topic Sub-Topics Teachers Number 
Relation with School 
Management, Other 
Teachers from Different 
Branches and Parents of 
Students 
Sensation of Music Lesson  T1, …, T12, T14, T15, T17, …, T20 18 
Necessity of Music Lesson and Music Education T1, …T15, T17 16 
Giving Opportunities for Music Lesson T1, T2, T5, T6, T11, T14, T16, T18, 
T19 9 
Preparation and Presentation of Activities T2, T7, T8, T9, T10, T11, T13, T16 8 
 
As seen in Table 5, music teachers have opined about the problems in relation to their relations with school 
management, other teachers from different branches and parents of students. In this respect, teachers have specified 
their problems arising from sensation of music lesson, preparation and presentation of activities, necessity of music 
lesson and music education and also giving opportunities for music lesson. Examples form interview with teachers 
are given below: 
School managers have no good point of view for music lesson. They consider that students have this lesson to fill in 
time. Their opinions, surely, negatively affect the students and their parents. Music lessons and we are considered 
as unnecessary lesson, flip lesson… I cannot change their opinions in spite of my efforts. Senseless management, 
senseless parents… (T12) We organize meetings for parents. Parents are not anxious about music lesson. They are 
not interested in student’s grade and status. It has no importance for parents. Music Teachers and Art Teachers are 
discarded in parent meetings. (T10) Parents participate in those meetings, but they are not interested in music 
lesson. They are not looking for music teacher. I should meet them in the flesh to explain the student’s status.(T14) 
We don’t organize any activity such as choir, orchestra. I was told that it is not important, the lessons are sufficient 
for students, when I apply to management for such organization. (T2) You cannot implicitly do what you want, when 
the school has no opportunities. For instance, there is no any hall for activities, no speakers, no sound system…(T9) 
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Students do not join the activities sufficiently. However, there are many students in the school, but their parents do 
not let them join. (T1) 
In this scope, it is considered that school managers and parents have no sufficient sensitivity to necessity of music 
lesson, therefore this situation brings difficulties for music teachers to reach professional satisfaction in learning 
activities. 
 
Table 6. Views of Teachers about Their Competence 
  
Topic Sub-Topics Teachers Number 
Teacher 
Competenc
e 
Ability to give music education to the students requiring special 
education 
T1, …, T16, T18, …, T20 19 
Ability to give music education with music education methods T1, …, T7, T12, T13, T15, T17, T18, 
T20 13 
Ability to follow professional developments T1, T5, T9, T10, T12, T16  6 
Ability to use their voice effectively  T7, T10, T16, T18 4 
Effectively using instrument education (guitar, baglama, piano etc.) 
that are given to teachers during their universities 
T3, T13, T17 3 
 
As seen in Table 6, music teachers have opined about the problems in relation to their competence. In this respect, 
they have specified the problems about effectively using their voices, using environmental opportunities, following 
professional developments, using technological tools and transcribing for their branch, using their instrument 
education, teaching music with music education methods, selecting proper work of art, using the time effectively. 
Examples from interview with music teachers are given below: 
I have many difficulties, I am always trailing away, because I often shout and talk. I think I could not completely 
learn how to correctly talk and sing. I had to receive report last year. (T7) The environment and conditions where I 
belong are not appropriate to follow the music trainings of related private and official organizations. I meet some 
friends of mine, the can follow such trainings. They live in big cities or a department of music education is available 
in the city where they live. I ape them. (T10) It can be very useful, if we teach the lesson with a baglama or guitar. 
We never thought about them before we began to work as a teacher, but we feel our incompetence now. (T13) We 
have no sufficient knowledge about methods of music education. We have to improve ourselves; at least I need a 
seminar of music education. (T18) I have never been in an education environment for the students requiring special 
education, but right now I have music lessons for such student groups in my school. I have many difficulties; I wish I 
had had ability to join a music education in an organization or a classroom. (T19) 
In this scope, it can be said that the music teachers have problems of professional competence such as effectively 
using their voice, using the different instruments (baglama, guitar, etc.) other than their branches, having the 
methods of music education, using these methods effectively and teaching music in an environment with the 
students requiring special education.  
4. CONCLUSIONS AND OFFERS 
When the problems of music teachers in primary education schools are investigated, it has been brought out that 
music teachers experience difficulties in working environments and conditions, teaching-learning status, trial-
measuring status, assessment operations, relations with school management, other teachers from different branches 
and parents of students, and also teacher competence.  In many previous studies, the problems of music teachers, 
who give education in different levels  (AúkÕn, 2002; Bozkaya, 2003; Saydam, 2003; Akgün, 2006; Bulut, 2008; 
Türkmen, 2009; KÕlÕç, 2009; Gün, 2009; VarÕú, 2012) have been discussed. In addition, at the end of the findings 
from interviews with music teachers in the scope of this research, it has been determined that the problems, which 
have been determined previously, and similar problems are still continuing, and also music teachers meet different 
problems. When these problems are discussed, music teachers opined about the problems in relation to lesson hours, 
music room, number of students in a class, status of lesson tool-equipment. Another problem of music teachers is 
determination of assessment criteria and the reaction of students and their parents to determination of criteria.  
This finding corresponds to research conclusions of Tanyeli (2007). Furthermore, in the research of Kocaarslan 
(2009: 105), it is specified that students develop a positive attitude to music lesson when a school has music room. 
Moreover, one of problems of music teachers in relation to teaching-learning status is to provide the participation of 
students in music lesson, remove the deficiencies of music knowledge, re-teaching basic music contents that are not 
understood by the students, when the views of music teachers about teaching-learning are examined. According to 
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research conclusions of Öztopalan (2007: 92), it is specified that the interest of students should increase when the 
opportunities of a school increase. On the other hand, music teachers meet some problems such as attitude of school 
management, other teachers from different branches and parents of students to music lesson. This conclusion 
corresponds to research of Gün (2009). Moreover, music teachers meet the problems such as effectively using their 
voices, following professional developments, using instruments education during license education, using methods 
of music education and also giving education to students who re quire special music education. This 
conclusion corresponds to research of YazÕcÕ (2009). 
In the scope of the conclusions, following offers are developed: 
(a) Duration of music lesson in primary education schools must be extended under the modern era and be sufficient. 
In this scope, hour of music lesson should be at least two hours in all classes of primary education school. (b) 
Schools must have music room or required investments must be performed to build, organize and develop music 
rooms in the schools without such rooms. (c) Schools must have proper places such as instrument boards to protect 
the instruments against heating, environmental conditions, light and dust, and also instruments must be protected 
and kept under proper conditions. (d) In music room, announcements about music lesson, activities and products 
should be declared; notice boards must be used and hanged on noticeable places for students to see these 
announcements. (e) Schools must have proper places or prepared such places to keep the instruments that are made 
by students, therefore these instruments should be displayed and kept under good conditions for students to use. (f) 
Seminars and in-service training courses must be organized to show the necessity and importance of music lesson 
and also the participation of school management as well as music teachers must be provided. By this way, school 
management should give importance and value to music, music lesson and music teachers. (g) The organizations 
must be organized for parents of students, therefore the importance, aim and functions of music lesson should be 
explained to parents. If it is not possible to organize, such information should be given to them in at least parents’ 
meetings to raise their awareness. (h) In the preparation of group reports, previous group reports should not be 
repeated, these reports should be prepared under current conditions to develop offers, and also the functionality of 
these reports should have particular importance. (i) The classes that are separated for music lessons should be used 
for only music lessons and they must be organized for necessities of music lessons. (j) In “School Experience” and 
“Teacher Applications” disciplines, candidates of music teacher should be allowed to observe and make application 
in the areas with different socio-economical levels. (k) Number of students per class should be revised to teach 
music lesson effectively. (l) Schools must have, purchase required music education tools and equipment, or number 
of such tools and equipment should be increased, diversified in the direction of demands. (m) In the scope of 
contributions to schools, the contributions share to music education tools and equipment should be provided. (n) 
Tools and equipment such as speakers, microphone and sound system should be available in schools to make more 
functional ceremonies and activities. (o) Duration and hours of courses related to local instruments (baglama, 
kemancha, mandolin, kabak kemane etc.) should be increased or they should be selective courses for music teachers 
to use such instruments in their professional life.  (p) The expert teachers should manage the music lessons of the 
students who require special education, those should be performed in accordance with needs of “handicap groups”. 
In addition, music education should also be managed by music educators who are specialized in “handicap groups”. 
(r) Under the body of Teachers College, specific departments should be opened for special education of handicapped 
students, therefore specialists should be trained in this scope. (o) If such departments cannot be opened under the 
body of Teachers Colleges for special education of handicapped students, special courses should be organized in 
undergraduate programs of music education to teach how to give special music education to handicapped students; 
candidates of music teachers should be allowed to make professional practices in special schools and rehabilitation 
centers for handicapped students.  
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